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Abstract: (1) Background: International crisis situations (social, economic, health and education)
need solutions. These situations need high doses of social responsibility among the population. In
the educational field, different studies express that training future teachers in “Social Responsibility”,
from ethics and social commitment; provides social justice and welfare in citizens. (2) Methods:
This study developed a quantitative methodology; non-experimental and descriptive type. The
research sample was university students registered in the Education Sciences degrees of different
Spanish universities. The statistical analysis has been carried out with the SPSS software version 25
for Windows. (3) Results: The results express that the competence for social responsibility should be
established in the university environment through training (university studies) contributing to the
increase in the degree of social responsibility of the university student to face the changes of society
(socially committed professional). (4) Conclusion: Social responsibility and university training should
be key in the theoretical-practical and professional exercise of future teachers, since the quality and
improvement of education will be determined by the real promotion of social responsibility as a basic
competence in the curriculum of future teachers.
Keywords: university student; social responsibility; teacher training; professional ethics;
social commitment

1. Introduction
Today’s society is immersed in an international health emergency caused by a new coronavirus
called Covid-19. The consequences are of various kinds: social, economic, health and educational.
This research work was be focused on the educational field, since it has meant a radical change, due
to the situation of confinement established by the “state of alarm” declared in different countries.
Face-to-face teaching has been transformed by virtual/online teaching. In this process, the concept
of the “Social Responsibility of the University” has a greater importance and interest in university
training and specifically, in the training of future teachers.
In this sense, university training is conditioned by the socio-economic and educational context. In
addition, in this training it allows the university to be aware of and give greater significance to the
need to provide a comprehensive and optimal training to university students of education. Taking
as a reference the objectives of the “Sustainable Development Plan”, designed by UNESCO [1], the
objective “to guarantee an inclusive and equitable quality education and to promote opportunities for
lifelong learning for all” recognizes that the Social Responsibility of the University is key curricular
content within university training, a consubstantial and necessary part of generating personal and
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professional ethics. This training content would allow future teachers to practice social responsibility,
from the personal to the professional (school) level.
1.1. The Social Responsibility of the University Student
Social responsibility is defined as an ethical dimension, a reflection on the link established between
society and the organization [2]. Thus, social responsibility (SR) is:
“A process that integrates intentions, actions and consequences, based on existing knowledge,
ethical principles that guide human and social behavior, recognition of equals and society
implies that we are all responsible for everyone”. [3] (p. 98)
This concept (SR) began in the institutional sphere, specifically in companies because they generate
economic resources and promote social and environmental well-being [4]. In this context appears the
concept of corporate social responsibility (CSR) [5] (p. 2):
“A process where the active subject (company) provides information to the passive subjects
(internal and external). The latter evaluate the present and future efforts of the company to
protect society from the possible incidences of productive activities”.
The need to meet the new changes and demands of society is of concern to universities at
the international level. This situation implies that facing new scenarios that sustainable human
development presents and attributes to universities the transformation of the degrees, teaching plans,
curricular approach, methodological strategies or the relations with the educational community. In
this way, the university must be committed and responsible because it contributes, along with other
agents, to economic growth and social well-being [6].
Within this framework of action, there is a widespread discourse, mainly in Latin American
countries, called university social responsibility (USR) [7–13]. This situation is of international concern
because there are multiple studies in this thematic line of research [14–17].
This “responsibility” is “a way of thinking and organizing the university to give an innovative
response to challenges not contemplated in traditional university models” [11] (p. 10). Among the
tasks of the RSU, one of them is to train in university student social responsibility (USSR). This training
generates a competence that integrates the ability and capacity to relate to other citizens, maintaining a
global knowledge of reality, as well as a proactive and tolerant attitude towards social justice [18].
In this sense, there are different experiences from countries that can serve as a reference for
developing training in social responsibility in university students. The most interesting experiences
are: at Tufts University (Boston, USA) where training in different subjects promotes being active
citizens, with values and skills to be a leader in a responsible and sustainable society [19]. Bako and
McBride [20] participated in research at the University of Washington (USA) where university students
participate in associations that aim to transform the civic and moral learning necessary for today’s
society. Finally, the study by Ye [21] was carried out at the University of Beijing (China). The aim of
this research was social responsibility, training and helping students to reduce poverty in some cities
and promoting collaboration between schools and companies.
1.2. Ethics is the Benchmark for Social Responsibility
Citizens live in a globalized world that allows them to be aware of the major social problems/issues
(poverty, hunger, health and social welfare, quality of education, gender equality, responsible production
and consumption, peace and justice, etc.). The “United Nations” institution is aware of the situation
and integrates these issues in the “Sustainable Development Goals” with all countries are actively
working to achieve them by 2030.
Educational institutions are a key tool for fulfilling and promoting sustainable human development.
This idea requires the school to be aware of the negative impacts caused by the actions of society
and institutions [22]. This statement should be a competence to be acquired by the future citizens
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because to acquire an ethical attitude is to broaden the moral concern. An ethical attitude has three
dimensions [23]: personal, social and global. The first is “Self-Aethics”, the ethics of each person or
citizen being morally responsible. The second dimension is “Socioethics”, ethics of society, which is
necessary to organize coexistence and a fair cohesion with human rights. Finally, “Anthropoethics”, is
the ethics of the human being and consists of taking care of the well-being of future generations.
These three dimensions of ethics are the reference for understanding the basis of the overall
objectives defined by UNESCO. The key content is social responsibility as the responsibility of the
whole community. Therefore, the different institutions (e.g., the university) must put responsibility
into practice, promoting actions such as training in ethics and values for university students (future
teachers), as well as practical ethics to be exercised in the teaching profession [24]. In this sense, this
situation is very important because the Elementary or Early Childhood Education Degree can provide
training for sustainable education and social responsibility. This is the main and basic way of teaching
values and professional ethics (key elements of UNESCO’s Sustainable Development Goals) [12].
1.3. Ethics and Social Responsibility of Future Teachers in the Exercise of Their Profession
The university, specifically in the Early Childhood Education and Elementary Education Degree,
must respond to social demands and contribute to the integral formation of students. University
education cannot be limited to “training teachers” but must adopt a broad perspective where the key is
the “transfer” of knowledge from university to professional activity [25]. During the training process,
it is important to teach the basic content of the discipline but it is also necessary to train in ethics and
social responsibility [26]. This type of training cannot be in one subject or course, but has the property
of being a continuously developed and transversal process of construction, for example, participation
in social activities or practices, where action is a very important active principle [25].
This situation transmits a social reality that needs university curricula to respond as an objective
“to train professionals to legitimize their profession, through justice and social utility” [27]. In this
way, it is necessary to think about a transformation of the universities, to rethink the curricular
approaches and educational practices, and to make the university the tool that students can use to
achieve an integral development whose purpose is to contribute with their actions to an improvement
of society [28].
Fostering the training of the student in the university, with values and ethics, can contribute to
promote the culture of peace, solidarity and social justice [26]. This situation makes university students
committed, empathetic and concerned about individual and social well-being [28].
This subject is important in university training. These university degrees train future teachers
whose professional responsibility affects the education of future citizens [29]. In addition, the ethical
dimension has a direct relationship with the quality of education and teaching excellence [30,31].
A good teacher should have basic professional skills but contribute to social improvement in their
professional practice.
This situation needs to promote a professional profile related to UNESCO’s Sustainable
Development Goals. According to Sáenz-Rico [32], teachers who teach the Education Degrees
must ensure that their students acquire certain qualities related to the teaching and learning process:
•
•

Promote learning environments where active methodologies are encouraged to foster the social
and personal dimension.
Provide a holistic vision of education and the world where the student is prepared for educational
change (new paradigm: Education for Sustainable Development).

Therefore, teaching through education for sustainable development pedagogies enables the
learning of skills, perspectives and values that are fundamental to maintaining a sustainable society [33].
Students will be more aware of the need to teach with values such as social responsibility and
being more active in the educational process. This situation generates in the student to be an example
in their life and professional practice.
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However, there is a very limited amount of studies on the importance of training future teachers
in social responsibility. One important study was carried out by García, De la Calle, Valbuena and De
Dios [34]. The conclusion of this study was that there is an impact on the commitment and discovery of
student values and on the approach to the profession when students study a subject related to training
in social responsibility.
The Mexican experience, described by Guzman et al. [35], develops a tutoring process. This
process is a pedagogical strategy that enriches the curriculum in a transversal manner and advises the
student to complete his training in social responsibility within the Degree of Education.
The study conducted by Severino-Gonzáles et al. [36] analyzes the students’ knowledge of social
responsibility in the Degree of Education. An interesting result is that female students living in urban
areas are more socially responsible than those living in rural regions.
Another important research study carried out by Nagwa [16] analyzed the relationship between
the university’s social responsibility and the knowledge and performance of education students. The
main conclusion is that there was no direct relationship between the education degrees and social
responsibility. Therefore, there is no quality training to develop skills in social responsibility (this
study supports the importance of our research).
In addition to some research on the implementation of Hellison’s Teaching Personal and Social
Responsibility Model (TPSR) at various educational levels [37,38], he considers personal and social
responsibility to be a moral issue with oneself and with the rest of the community, where values related
to effort, autonomy or empathy are developed.
1.4. Purpose and Aims of the Research
The purpose of this research is to know the level of social responsibility that university students
(future teachers) have in the different Degrees of Education (Early Childhood Education and Elementary).
This study considers the following research questions:
•
•
•
•

How does the university student in Education rate their degree of social responsibility?
How does the student in Education consider the capacity of commitment to society?
Does the training that the student receives in the university degree of Education contribute to the
improvement of the degree of social responsibility?
Do university students conceive their future professional activity, as teachers, from a
social commitment?

Answering these questions is important and from this research work, we analyzed the assessment
that the university student (Degree in Early Childhood Education and Elementary Education) makes
with the degree of social responsibility. This concept is focused on ethical and moral issues of the
individual because it requires valid attitudes and ways of acting for the improvement of society. In this
sense, the aims of the research are:
•
•
•
•

Valuing the capacity that the university student has over the commitment to society;
To examine the personal discovery of values in the university student as social responsibility and
human dignity;
To identify the degree of training with the social responsibility of the university student
of Education;
Analyze the student’s approach to professional practice from the perspective of social commitment.

If statistically significant differences exist, the degree of social responsibility of the student
according to the university studies (Degree in Early Childhood Education or Degree in Elementary
Education) should be recognized.
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2. Materials and Methods
This research work developed a quantitative, non-experimental and descriptive methodology [39].
This study analyzed the data of the variables under study without establishing any kind of manipulation
(natural context) [40]. The aim of a descriptive study was to identify or describe the dominant situation
of a phenomenon at the time of the study [41]. In this way, this study sought to “specify the properties,
characteristics and profiles of people, groups, communities, processes, objects or any other phenomenon
that is subject to analysis” [40] (p. 92). Thus, this work focused on the analysis of the degree of social
responsibility of the university student as it occurs in their natural context.
2.1. Sample
The research sample was the university students enrolled in Education Degrees at different
Spanish universities. The population was 1376 students enrolled and invited to participate in the
research during the 2019/20 academic year in the Degrees of Education (Early Childhood Education
and Elementary Education). The sample selection was intentionally non-probabilistic [40]. The sample
was made up of students who had agreed to participate in the study by completing the questionnaire
(n=572). To determine the sample size and ensure representativeness, the research team used a formula
for a known finite population sample with a 95% confidence level and a maximum estimation error of
4%. Furthermore, according to Ramirez’s [42] recommendations, for social research, the percentage of
the sample in relation to the population is very favorable, exceeding 30% (Table 1).
Table 1. Population and research sample.
Population

Invited Sample

Accepting Sample

Percentage of Population

1376

1376

572

41.56%

The sociodemographic characteristics of the sample show that 81.6% of the students were female
and 18.4% were male. Ages ranged around 21–24 years (46.5%), with a similar percentage (45.6%) of
students aged 20 or under. On the other hand, 4.4% of the participants were between 25 and 29 years
of age and, finally, 3.5% of the sample was over 30 years of age. With regard to the university studies,
59.6% were new students for the Early Childhood Education Degree while 40.4% of the participants
were enrolled for the Elementary Education Degree.
2.2. Instruments
The data collection was conducted with the technique of the survey through the “Questionnaire
of Social Responsibility of the University” (RSEU) [18]. This instrument evaluates the degree of
commitment and social responsibility of the university student and has 21 items distributed according
to four dimensions (Likert scale with 5 response options—1=minimum agreement and 5=maximum
agreement). Each dimension refers to an aspect of the “student’s social responsibility” construct:
•

•
•

•

Dimension 1. Commitment to others and the environment. This dimension analyses the degree
of responsibility of the student towards the problems of society. The student knows different
realities and exercises their capacity to serve as a socially committed student and/or teacher.
Dimension 2. Personal discovery of values. This dimension examines the values of social
responsibility and has as its reference the recognition of and respect for human dignity.
Dimension 3. Training of social responsibility. This dimension analyses the student’s perception
of the training received at the university (social responsibility) as an opportunity to contribute to
social justice.
Dimension 4. Approach to professional practice based on social commitment. This dimension is
centered on knowing the approach of the university student in future professional exercise (social
commitment).
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The work of De la Calle, García, Jiménez and Ortega [43] described a first validation of the
measurement instrument on the grade of social responsibility of university students. The validity of
the content was carried out by “expert judgment” (specialists in evaluation processes and in social
responsibility) with extensive experience at the university context. The comments of these professionals
were positive because they affirmed changes in some items (writing).
In the analysis of the “criterion validity”, the results confirmed a high grade of the reliability of the
instrument (Cronbach’s Alpha internal consistency index = 0.923). Furthermore, the work of García, De
la Calle, Valbuena and De Dios [18] expressed that this value is very satisfactory and was confirmed by
other statistical values such as the Spearman–Brown coefficient (0.856) and Guttman’s “two-halves test”
(0.852). The reliability analysis, according to the dimensions, and the results affirmed a Cronbach’s
Alpha value between 0.852 and 0.749. The Spearman–Brown coefficient for the reliability analysis
between the dimensions was between 0.858 and 0.681, while the two-half Guttman coefficient was
between 0.845 and 0.676. The homogeneity indicators for all the items were satisfactory (between 0.20
and 0.40). This situation explains that there are very significant correlations between the dimensions
demonstrated by the unidimensionality of the construct “Social Responsibility of the University
Student”.
Finally, the “exploratory factor analysis” analyzed the construct validity of the instrument. This
analysis showed the existence of three significant factors that explain 56.45% of the variance. These
factors are shown to be significantly correlated, which points to the unidimensionality of the construct
“Social Responsibility of the University Student” on a three-dimensional basis.
The confirmatory factor analysis, carried out with the maximum likelihood method, developed a
validity study of the scale with different structures. Model 1 corresponded to a structure composed of
four factors and five items per factor, considering two sub-models: (1) Factors were dependent; (2)
Factors were independent. Model 2 corresponded to a structure with three factors correlated to each
other and 18 items, extracted from the “exploratory factor analysis”. For this second model there were
also two sub-models: (1) the model with all the items obtained in the “exploratory factor analysis” and
(2) model with those items whose factor load exceeded 0.6 (improved model with 3 factors and 14
items).
In all the models, the standardized regression coefficients (factor loads) between the items and the
dimensions of the construct “Social Responsibility of the University Student” show values between 0
and 1, being positive and significant. This indicates the direct relationship of the dimensions towards
the items, confirming the existence of a robust factorial structure.
In addition, the ratio chi-square/degrees of freedom (being in all cases greater than 2) and the ad
hoc indices were calculated to evaluate the fit of the models (Tucker–Lewis index, TLI; comparative fit
index, CFI and the mean square error of approximation by degree of freedom, RMSEA). These indices
showed that while no model had a satisfactory fit (TLI with values below 0.95 in all the models and
RMSEA below 0.08), the model with the best fit was Model 2.2.
Therefore, the confirmatory factor analysis showed that there was a reformulation of the initial
structure (4 dimensions and one-item criteria) that aimed to obtain a better measurement of the
construct “Social Responsibility of the University Student”. However, in this work, the instrument was
used in its initial version, since the obtained results were not conclusive. The authors of the instrument
propose new lines of work for the further validation of the construct from different samples.
2.3. Procedure
The questionnaire was completed by the sample during the month of October 2019. Initially, the
research was presented to the teachers responsible for a compulsory subject in the Education Degrees
(Early Childhood Education and Elementary). The students were notified by email to carry out the
survey through the Google application (Google Forms). Along with the link to the questionnaire, the
students received information about the objective of the research and the procedure for completion.
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In addition, the research team assured the sample of the confidential and anonymous nature of the
data collected.
2.4. Data Analysis
The statistical analysis was performed with SPSS software version 25 for Windows. The type
of analysis was descriptive for each of the items that were part of the different dimensions of the
questionnaire (frequencies and percentages). Additionally, the research team performed a mean
difference analysis with the Student-t test to determine “whether two groups differed significantly
from each other with respect to their means” [40] (p. 460) and the dichotomous variable: students in
the Education Degree (Early Childhood Education and Elementary). The level of statistical significance
was set at p < 0.05. The null hypothesis assumed that the groups did not differ significantly, while the
research hypothesis proposed that the groups differed significantly from each other. The application
of this parametric test confirmed that it meets the established requirements. The K-S normality test
affirmed that the sample followed a normal distribution, obtaining higher values p ≤ 0.05. This
situation affirmed that the different variables of the scale were included in this distribution. Finally, the
research presented a sample size greater than 30, an important requirement for the application of this
parametric test.
3. Results
Here, we present the results of the research with reference to the general purpose and aims of
the study.
3.1. Commitment to Others and the Environment
The results show that the student claims to be engaged with others and the environment in which
they operate (Table 2). In this way, the student shows total agreement when they consider that one
of their obligations, as a citizen, is to help others through social commitment. Moreover, the student
considers that they are aware of the urgent need for sustainable development in our society, therefore,
this situation increases the interest to contribute to the improvement of their environment. The student
affirms a reflection on their functions with regard to the problems of others, and thus develops a
capacity for service towards the most vulnerable groups.
Table 2. Descriptive analysis “Commitment to others and the environment”.
Items

1

2

3

4

5

1. I have a global vision of the current
situation in the world and I am aware of the
urgent need for sustainable development

-

5 (0.9%)

77 (13.5%)

250 (43.7%)

240 (42.0%)

2. This awareness increases my interest
as a university student in contributing to
the improvement of my
immediate environment

-

5 (0.9%)

77 (13.5%)

250 (43.7%)

240 (42.0%)

3. I question my personal position in the
face of social injustice, in the face of the
pain of others

2 (0.3%)

4 (0.7%)

89 (15.6%)

250 (43.7%)

227 (39.7%)

4. I put into practice my capacity for service
and commitment to immigrants, the
disabled, the destitute, underprivileged
children, the elderly, etc.

7 (1.2%)

44 (7.7%)

163 (28.5%)

200 (35.0%)

157 (27.5%)

5. I consider that one of my obligations
as a person is to help others from the
social commitment

-

4 (0.7%)

39 (6.8%)

192 (33.6%)

336 (58.8%)

M = 4.21; DT = 0.55.
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3.2. Discovery of Personal Values
As for the student’s personal values towards social responsibility, the results confirm very favorable
estimates (Table 3). In this way, the student shows a conviction about the social commitment that
should be based on the recognition and respect of the dignity of the person, the experience of working
for society and the discovery of personal values being positive. At the same time, the student maintains
that social change begins with a transformation on a personal level, concretely, the search for the “social
well-being” is more important than one’s own interests. Finally, the results demonstrate the student’s
conviction towards the particular benefits that service and social solidarity imply when the student
experiences this situation.
Table 3. Descriptive analysis “Commitment to others and the environment”.
Items

1

2

3

4

5

6. I believe that social
commitment is based on the
recognition and respect for the
dignity of every person

1 (0.2%)

3 (0.5%)

40 (7.0%)

185 (32.4%)

342 (59.9%)

7. I recognize the need to open up
to others, to put myself in their
place and to seek the common
good, above individualistic
interests

1 (0.2%)

3 (0.5%)

57 (10%)

211 (37.0%)

299 (52.4%)

8. I believe that personal change is
a previous and necessary step to
change the reality around me

1 (0.2%)

5 (0.9%)

50 (8.8%)

184 (32.3%)

329 (57.8%)

9. I have experienced first-hand
the happiness that comes from
service and solidarity

8 (1.4%)

25 (4.4%)

76 (13.3%)

190 (33.3%)

272 (47.6%)

10. I believe that the experience of
giving oneself to others is helpful
in discovering personal values

-

2 (0.4%)

39 (6.9%)

188 (33.0%)

340 (59.8%)

M = 4.43; DT = 0.49.

3.3. Training of Social Responsibility
In this dimension, the results show that the student has a very favorable rating in their dimension
(Table 4). This university student shows a total conviction when they express that their competence
for social responsibility should be worked on from the university environment. Furthermore, this
future teacher maintains that the training received, through their university studies, allows them to
contribute to a change in society, increasing the degree of social responsibility. This student claims to
reflect on the importance of collaborating with others because being a university student helps to be
aware of the importance of social responsibility for the improvement of society.
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Table 4. Descriptive analysis “Training of social responsibility”.
Items

1

2

3

4

5

11. I believe that being a
university student helps to raise
awareness of the importance of
social responsibility

17 (3.0%)

47 (8.2%)

155 (27.1%)

195 (34.2%)

157 (27.5%)

12. I have reflected on the
importance of not remaining
indifferent or oblivious to what
happens to others

5 (0.9%)

12 (2.1%)

98 (17.2%)

245 (43.1%)

209 (36.7%)

13. I believe that as I study and
prepare thoroughly at university, I
will be able to contribute more to
social change

3 (0.5%)

23 (4.0%)

93 (16.4%)

198 (34.9%)

251 (44.2%)

14. The training I will receive at
university will contribute in
practice to my degree of social
responsibility

3 (0.5%)

27 (4.8%)

125 (21.9%)

228 (40.0%)

187 (32.8%)

15. I believe that social
responsibility is a competence that
should be worked on in the
university

7 (1.2%)

29 (5.1%)

78 (13.7%)

161 (28.3%)

294 (51.7%)

M = 4.06; DT = 0.64.

3.4. Approach to Professional Practice Based on Social Commitment
Asking the student about future professional practice, the results reveal a very favorable perception
from social commitment (Table 5). Student proposes the future profession as a teacher through social
attitudes based on commitment, teamwork, perseverance, empathy, tolerance, etc., and with a vocation
for service and guidance in the search for the “social well-being”. In this way, the student shows the
conviction that “good work” into education has an impact on the immediate context and on society.
Furthermore, the student considers that the teacher must be a socially committed professional and
has personal implications. Finally, the results show agreement towards the possibility of combining
professional practice and social commitment.
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Table 5. Descriptive analysis “Approach to professional practice from a social commitment”.
Items

1

2

3

4

5

16. I am planning to exercise my
future profession with a vocation
of service and orientation towards
the common good

-

2 (0.3%)

37 (6.5%)

138 (24.2%)

393 (68.9%)

17. I believe that good
professional work implies
commitment, teamwork,
perseverance, empathy, tolerance,
honesty and respect

-

-

24 (4.2%)

95 (16.7%)

451 (79.1%)

18. I believe that my personal
fulfillment and happiness come
from being a professional
committed to improving society
as a whole

2 (0.4%)

5 (0.9%)

53 (9.3%)

203 (35.7%)

306 (53.8%)

19. I believe that the action of a
good professional has
repercussions in his immediate
environment and in others of
greater importance

-

2 (0.4%)

50 (8.8%)

189 (33.3%)

327 (57.6%)

20. I think it is realistic to say that
social commitment is possible
from professional practice

1 (0.2%)

3 (0.5%)

70 (12.3%)

219 (38.4%)

277 (48.6%)

M = 4.52; DT = 0.47.

3.5. Mean Differences: Student-t Test
The Student-t test made it possible to detect the existence or not of significant differences, on a
statistical level, among the assessments of the students towards their grade of social responsibility in
each dimension (according to the Education Degrees: Early Childhood Education and Elementary).
Table 6 presents the results obtained according to the different dimensions.
Table 6. Analysis of the differences among the means.
Dimension

Sig.

M.
Early Childhood
Education

Elementary
Education

Dimension 1. Commitment to others and the
environment

0.809

4.26

4.12

Dimension 2. Personal discovery of values

0.100

4.46

4.36

Dimension 3. Training of social responsibility

0.040 *

4.08

4.02

Dimension 4. Approach to professional practice
based on social commitment

0.145

4.55

4.46

Item-criteria

0.078

4.14

4.03

* p < 0.05.

The results show significant differences at the statistical level for dimension 3, related to the
training of the university student for responsibility (t(561) = 4230, p = 0.040). The analysis of the
mean scores reveals how the assessment of the grade of social responsibility is favorable for the Early
Childhood Education student compared to the Elementary Education student. The data express that
there are no statistically significant differences in the student assessment towards dimension 1, related
to the analysis of student engagement with others and the environment (t(568) = 0.058, p = 0.809).
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Dimension 2 is focused on the personal discovery of values in the student (t(566) = 2721, p = 0.100) and
dimension 4 raises the possibility of exercising the future professional activity as a teacher based on
social commitment (t(567) = 3121, p = 0.145). In general, there are no significant differences between
the student’s general assessment and the grade of social responsibility (t(567) = 3121, p = 0.078).
4. Discussion
In this section, our research study analyses and discusses the results obtained with other similar
studies and research experiences. In this case, we use the specific aims (1 to 4) to structure and organize
this contribution because they analyze and specifically describe the study theme.
Firstly, this study expresses that university students enrolled in the Degrees of Education
positively value that an important function of professional practice is commitment to society (Objective
1. Dimension 1). This result is important because, on the one hand, university training provides a global
vision of the social situation (social injustice, disability, immigration, indigence, old age, etc.), becoming
aware of the need to improve the closest environment, and on the other hand, it coincides with Arango,
Clavijo, Puerta and Sánchez [28] when this situation in which university students are people committed
to their environment, because this student knows different realities and puts into operation their
capacity for social commitment. In addition, according to Hess and Collins [44], students must have
the necessary skills to learn from their environment in order to have a realistic view of the professional
context. In this sense, Laurie, Nonoyama-Tarumi, McKeown and Hopkins [33] take up all the previous
contributions to express that the curriculum must include sustainability content, and the pedagogies of
Education for Sustainable Development (ESD) to promote a learning of skills, perspectives and values
necessary to foster sustainable and committed societies. Therefore, we agree with Ravindranath [45],
on the need to integrate ESD into all subjects and teaching contents of university training to provide
quality and social commitment into the professional practice of the future teachers.
Another important datum is when the student within the university discovers personal values with
great potential to develop as social responsibility and human dignity (Objective 2. Dimension 2). This
affirmation manifests the need to examine, within the university student, values such as dignity,
solidarity and “social well-being”. These key aspects generate social responsibility and respect for
human dignity and heterogeneity, and are the bases for developing quality training in future teachers.
In this sense, the training method that would help to find the key personal values in our students (the
objective of our research) in their educational and university career, would be the model of Hellison
(2011), called teaching personal and social responsibility (TPSR). According to Caballero-Blanco [38],
TPSR would contribute to deepening the knowledge of key personal values and furthermore, would
connect these values with the development of others that would allow positive development to promote
personal responsibility (effort and autonomy) and social responsibility (respect for feelings, rights,
empathy and social sensitivity). The university must assume this situation because, as expressed by
Vallaeys [24], it must generate training spaces and experiences based on social responsibility, in addition
to promoting practical actions where they can exercise the teaching profession as ethically responsible.
Thirdly, a key objective in this study was to identify the degree of socially responsible training of
university students in Education (objective 3. Dimension 3). The result obtained coincides with Tapia’s
research work [26], when this expert affirms that this training should be promoted and developed
from the university as an opportunity to contribute to the improvement of social justice, the culture
of peace and solidarity. According to Knowles and Clark [46], these key elements more precisely
identify the social and educational realities that a model of democratic education can generate as
necessary academic content for the training of future teachers. This university training would allow,
first, reflection on social change; secondly, to become aware of the importance of creating spaces to
know and practice new resources and materials that promote the development of competence in social
responsibility (this training would have as its contents to be taught according to García, De la Calle,
Valbuena and De Dios [18]’s forms of social relation-cooperation, a holistic vision of social reality and
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the promotion of a proactive and tolerant attitude), global knowledge and thirdly, to be able to give an
innovative response to challenges not contemplated in traditional university models [12].
Fourthly, the results express the level of importance of professional practice from a socially committed
viewpoint (Objective 4. Dimension 4). This objective coincides with Hess and Collins [44], Izarra [25]
and Díaz-Barriga, Pérez-Rendón and Lara-Gutiérrez [27] when they state that professional practice
from the point of view of social commitment is a training line that should be considered broadly because
it should transfer knowledge from theory to professional practice (generating a two-way transmission
of knowledge of social reality to university curricula). Professional practice should consider training
from a perspective of service vocation, teamwork, perseverance, tolerance, honesty, and, as expressed
by Arango, Clavijo, Puerta and Sánchez [24], from a commitment to and empathy with social reality.
In summary, a socially committed professional practice implies the development of quality schools
that, according to Blanchet-Cohen and Reilly [47], should be integrated by teachers whose practice has
as a reference an educational and pedagogical model based on Education for Sustainable Development
(ESD).
5. Conclusions
University social responsibility requires sustainability and a management model that connects
initial training at the university and the professional practice of future teachers. This statement is a
product of the results obtained in this research and in other studies such as Sheck and Hollister [17] and
Baca Neglia [48] because university social responsibility is very important as a content of training in the
curriculum for teacher training at university. In this sense, social responsibility should be a pragmatic
and structured curricular content in different areas [29]: social commitment, personal discovery
of values, ethics and social justice. Another important aspect is about the quality, improvement of
education and the excellence in teaching because these key aspects will be driven by social responsibility;
key content, according to Crisol and Romero [30] and Vidal and Oliver [31], should be integrated as a
basic competence in the curriculum of future teachers. Another important conclusion is related to the
limitations and advantages of our study. On the one hand, one limitation is the need to broaden the
scope of the results obtained. In this case, the study would have to increase the sample according to
the number of students in the international faculties of education in order to have a more enriching
comparative vision and to be able to generalize the results with greater precision. Another limitation
would be to consider as a study variable the course where the students are enrolled, taking as a
reference the descriptive statistical analysis for the continuous quantitative variables in Likert-type
scales from numerical values extracted from the qualitative characteristics (variables ordered according
to quantitative values). On the other hand, an important advantage of our study is to enrich and
update the concept of university social responsibility in Europe. This topic is not much studied in the
European context because the greatest contributions come from Latin American countries, the United
States of America, Singapore and China. Another advantage is to contribute, with a scientific study, to
the analysis and type of key contents in the university training of future teachers in accordance with
Objective 4 of the UNESCO Sustainable Development Plan for 2030 [1]. Finally, this work proposes
two important lines of research: first, to analyze whether there are significant differences in relation
to students’ perceptions of their degree of social responsibility according to the course in which they
are enrolled; and second, to study in depth the training plans and teaching guides for the degree of
education in relation to the concepts of social responsibility, solidarity and social commitment in order
to develop sustainable training plans for future teachers.
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