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Abstract: Migrant families who settle in host cultures may find themselves in situations of vulnerability
which hinder the exercise of their parental responsibilities. While there are many support programs
targeted at these families, they are n ot always sensitive to the acculturation process. This article
compares beliefs about child-rearing and development in Spain and Peru, with the aim of enabling
interventions to be adapted to the cultural characteristics of Peruvian families living in Spain. To this
end, 43 Spanish and 39 Peruvian professionals and parents participated in a Delphi process, in which
they ranked issues corresponding to four topics: child and adolescent needs, functions of the family
context, functions of the school context, and the value of childhood and adolescence for society.
The results revealed many similarities and some differences between the cultural parenting knowledge
of Spanish and Peruvian families. The implications of these results for adapting parenting support
programs to migrant Peruvian families are discussed. Specifically, the article concludes that Peruvian
families require special support in two areas: establishing rules and limits for children and parental
involvement in the school, both of which are key aspects for promoting parenting practices which are
better adapted to the families’ new cultural context.

Keywords: beliefs about child-rearing and development; culture; migration; parenting support programs

1. Introduction

Parenting support programs have become a fundamental resource in all countries, and are widely
used to promote positive parenting, particularly in the case of families in situations of vulnerability and
risk [1]. These programs focus on parental beliefs and practices, with the aim of promoting sustainable
development in childhood and adolescence [2,3]. Although they are designed and widely used in more
developed countries, the beneficiaries of the interventions are often migrant families from developing
countries with different cultural backgrounds [4]. Ignoring the cultural influences that characterize the
parental beliefs and practices of these families constitutes a major risk that threatens the effectiveness
of the interventions [5]. Within this framework, the aim of the present study was to explore cultural
differences linked to parenting, in order to enable interventions for migrant families to be adapted to
their cultural characteristics.

Although general cultural influences on parenting have been widely studied, specific analyses
of how key aspects affect parenting styles and practices are complicated, because culture is, in part,
shaped by socioeconomic status and other neighborhood and contextual factors [6]. One often-studied
pathway through which culture influences parenting is through the beliefs and behavioral patterns
acquired during the socialization process, which in turn generate a large degree of diversity among
different social groups [7]. Moving away from Baumrind’s classic model of parenting styles and
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how they affect children’s adjustment, recent approaches are based more on domain-specific models,
positing that parents adapt their parenting practices in accordance with how they interpret the cultural
environment in which they find themselves. Thus, for these models, the effects of parenting on
children’s development may be mediated or moderated by the values, standards and customs of
a particular society at a specific time in history [8]; or in other words, by aspects which make up
parenting cultural knowledge.

Parenting cultural knowledge is defined as the set of beliefs held by parents regarding child-rearing
and development processes throughout childhood and adolescence [9]. These parental beliefs are
important for family life, because they are part of the determinants of parenting practices and influence
children’s development. However, these values, standards and beliefs are not simply constructed
individually by each parent; to a large extent, they are also constructed by each generation and each
cultural group, based on the value attached to childhood and adolescence for the construction of
society. Thus, socialization processes are not simply an exercise in the transmission of information
from parents to children. Rather, one of their main functions is to prepare children to be become active
members of their social reference group and to construct cultural values, beliefs and customs which
are adapted to the specific moment and the specific scenario in which they will live as adults [10].

From this perspective, parenting is understood as something which takes place in a specific
cultural environment at a given historical moment. Thus, a family socialization model which is
appropriate in one region of the planet may not be adequate somewhere else, and those employed by
past generations may not be suitable today [11–13]. Parenting cultural knowledge provides parents
with a framework for interpreting their children’s behavior, guides their interactions with them,
determines their activities, and influences the value and functions attached to different development
contexts, such as the family and the school, in terms of sustainable development in childhood and
adolescence [14].

Many studies currently link beliefs about child-rearing and culture, trying to identify both
similarities and differences between different cultural contexts. Most of these studies are descriptive in
nature and focus on highlighting how each culture fosters certain beliefs and values, while rejecting
others which are not deemed useful or are considered to go against predominant cultural patterns.
Thus, although it is unclear how exactly culture molds beliefs and values, it does seem apparent that
different cultural forms are associated with different ways of understanding parenting, and therefore
different models of childhood [8,15–19].

One of the most widely studied aspects linked to differences in parenting cultural knowledge is the
way that childhood needs are understood, specifically the value attached by parents to their children’s
independence. There is a fairly large body of evidence to suggest that “collectivist” cultures, such as
those found in Latin America and Japan, for example, value interdependence more highly, thereby
fostering greater behavioral control [20,21]. “Individualistic” cultures, on the other hand, such as those
found in North America or Central Europe, attach more importance to autonomy and self-confidence
during the socialization process, with parents tending to be more permissive [22]. Thus, while in the
United States and Central European countries, parents tend to promote their children’s independence
and facilitate their exploration of and interest in everything which surrounds them; in other cultural
environments, such as Japan or Argentina, for instance, more emphasis is placed on interdependence
between family members, since this is considered more beneficial for children’s development [20].
These cultural differences may explain the results found in relation to the parenting styles which best
predict child and adolescent adjustment in different countries. Specifically, evidence suggests that,
in countries such as Spain, Portugal and Brazil, children of indulgent parents whose parenting style is
characterized by low levels of coercion and high levels of affection, have adjustment levels that are
equivalent to and, in certain personal and emotional dimensions, even higher than those of children of
authoritative parents [17,19,23,24].

The studies carried out by Keller and her teams [25] propose three cultural models of parenting,
in accordance with different sets of values, socialization goals and parental theories: independent,
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interdependent and autonomous-related. The independent model is the most common in developed
countries such as the United States and those in Central and Northern Europe, and is characterized by
values and socialization goals based on self-confidence and competitiveness for promoting financial
and emotional independence. The interdependent model, typical of subsistence-based contexts
such as Cameroon and India, fosters values such as obedience, respect and family loyalty, with the
aim of facilitating the working of the hierarchical system, contributing to harmonious social and
family functioning and promoting the financial and emotional dependence of family members.
Finally, the autonomous-related model is more common in developing regions, such as Latin American
countries, which have a strong cultural inheritance based on interdependence. This model fosters both
autonomy and family belonging and inclusion, promoting both financial independence and emotional
dependence at the same time [25,26]. In accordance with this proposal, Kast, Farkas and Vallotton [27]
found patterns of parental ideas and parenting styles linked to the autonomous-related model in
Chile. According to these authors, in that country, more “traditional” parenting beliefs and practices
associated with financial support and the exercise of authority currently coexist with more “modern”
outlooks, which include affection as a key dimension.

If we focus our analysis on the specific contents of parental ideas and beliefs about child-rearing,
the main cultural differences are found in the following areas: the use of physical punishment [28],
more prevalent in cultural contexts in which aggressiveness is more accepted; the promotion of
children’s autonomy, more common in Central Europe and North America than in Southern Europe
and Latin America [29,30]; the role at play in child development [31], with play being understood
as an opportunity for learning by European and North American families, and considered a simple
distraction for children in Latin America; and finally, parental expectations regarding their own
influence on their children’s development, which are higher among European and North American
families than among Asian ones [32–35].

Currently, analyses of the influence of cultural patterns on parental beliefs and practices are also
linked to the migratory phenomenon. Integrating into a new culture involves a major effort and
many changes for any individual, but the challenge is even stiffer if this must also be done in relation
to cognitions about parenting. Parents who move to a new cultural context are forced to undergo
a process of parental acculturation, which generally involves personal adaptation and specifically
demands that they adjust the parental beliefs and practices developed as part of their personal identity
in their native culture to those which prevail in their new cultural context [36,37].

As stated earlier, each culture has its own specific beliefs and guidelines regarding the role played
by the family in child-rearing, which are transmitted from generation to generation. Thus, bringing
up a child in a culture different from one’s own forces parents to question their parenting beliefs and
values, which will very likely impact the way in which they bring up their children [25,36]. However,
parental acculturation cannot be analyzed as a single phenomenon which occurs in one direction only
and which has a specific set of consequences, since it depends as much on pre-migration aspects such as
cultural values in individuals’ country of origin and reasons for migrating [38,39], as on post-migration
issues, such as the migration policies in effect in the host country, and the living conditions of the
various members of the family unit [20].

Today, many migrant families find themselves in situations of psychosocial risk and need support
in order to ensure adequate parenting. This support is provided by the local authorities through family
intervention programs, which do not always take the parenting cultural knowledge of these families
into consideration. In Spain, the majority of migrant families come from Latin America, since after
the United States, Spain is the country with the second highest number of migrants from this region,
being the destination of approximately 8% of all emigrants who have left Latin America over the last
decade [40]. Specifically, in 2019, migrants from Peru represented almost 18% of all foreign residents in
Spain [41]. Most Peruvian families in Spain are beneficiaries of parenting support programs which are
not adapted to their cultural characteristics, despite the fact that existing data highlight the importance
of adapting these interventions to improve their effectiveness [42].



Sustainability 2020, 12, 7268 4 of 13

In light of the above, the aim of this study was to compare parenting cultural knowledge in Spain
and Peru, exploring beliefs about child and adolescent needs, the functions of the family and school
contexts, and the value of childhood and adolescence for society. We hope that gaining greater insight
into the cultural differences which exist between the two countries in terms of beliefs about child-rearing
and development will help adapt the parenting support interventions provided to Peruvian families
living in Spain, thereby improving their effectiveness.

2. Materials and Methods

A Delphi survey was carried out to explore the differences which exist between Spain and Peru in
terms of beliefs about child-rearing and development. The survey covered two areas: the South of
Spain and the Peruvian Amazon.

Following the recommendations made by Delbecq, Van de Ven, and Gustafson [43], the inclusion
of the most qualified subjects to explore the beliefs about child-rearing and development in each
cultural context was guaranteed by paneling, with parents and professional experts in the topic being
explored. Consequently, three panels of experts were constituted, comprising: (1) community leaders
on childhood and family-related topics, in particular, decision-makers and practitioners of family
care services with university studies in the area of social sciences, (2) school teachers from the region,
and (3) parents participating in a group parenting support program aimed at promoting parenting
skills, led by a family support practitioner using structured activities through a psycho-educational
and community-based methodology. Following Delbecq et al.’s recommendations regarding sample
size [43], 15 experts from each panel and each location were invited to participate in the Delphi process,
the only exception being community leaders from Peru, as only 9 experts in the region met the eligibility
criteria. Two parents in Spain declined to remain in the study in the second round, and had to be
eliminated from the analyses. The final sample, outlined in Table 1, therefore comprised 82 experts.
The panel of community leaders was composed in the case of Spain of 7 women and 8 men, with an
average age of 47.92 years. In the case of Peru, the community leaders were 4 women and 5 men,
and their average age was 50.11 years. The panel of schoolteachers was composed in the case of Spain
of 9 women and 6 men, with an average age of 46.17 years. In the case of Peru, the schoolteachers were
13 women and 2 men with an average age of 40.20 years. Finally, the Spanish parents were 9 women
and 4 men, with an average age of 41.85 years. In the case of Peru, the parents were 13 women and
2 men, and their average age was 35.00 years.

Table 1. Panels of experts (N = 82).

Spanish
Sample

Peruvian
Sample

Eligible
Criteria

Community
leaders 15 9 Managerial position as a community leader for at least 10 years

Proven knowledge of childhood and family-related topics

School teachers 15 15 Minimum of 10 years’ experience as a schoolteacher
Managerial position in education for at least 10 years

Parents 13 15 School-aged children or adolescents in their care
Participants in parenting support programs

2.1. Instruments

The Delphi survey comprised questions on beliefs about child-rearing and development,
and encompassed the following specific topics: (1) child and adolescent needs, (2) functions of
the family context, (3) functions of the school context, and (4) the value of childhood and adolescence
for society. Four academic experts on developmental and educational psychology composed 3 items
for each topic, obtaining an initial pull of 48 questions. A hierarchy format was adopted, meaning
that, for each category, panelists were asked to rank the items in order of relevance (from most to least
important).
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Following the American Educational Research Association (AERA), the American Psychological
Association (APA) and the National Council on Measurement in Education (NCME) recommendations [44],
this initial version of the survey then underwent a refinement process. Each item was evaluated by
a panel of four academics for: readability, adequacy of the vocabulary, relationship with the global
construct, and pertinence concerning the specific topic. Following this process, 16 items were deleted,
and the resulting 32-item version (8 for each topic) was piloted with three parents, two schoolteachers
and one community leader in Spain. Some reading comprehension problems were detected, and as a
result, both the instructions and six of the items were redrafted. Finally, two developmental-educational
psychologists with experience cooperating with Peru culturally adapted the language for the Peruvian
version. The contents included in the final version are presented in Table 2.

Table 2. Delphi contents concerning beliefs about child-rearing and development.

Topic Contents

1. Child and adolescent needs

Be stimulated
Feel loved and cared for

Go to school
Grow up healthy

Have clear and consistent rules and limits
Interact with peers

Have their autonomy and independence promoted
Play

2. Functions of the family context
3. Functions of the school context

Foster complex reasoning
Guarantee future employability

Ensure healthy growth
Encourage civic behavior

Provide protection and care
Impart relevant knowledge (e.g., history, math)

Stimulate development
Foster socialization

4. Value of childhood and adolescence
for society

Caring for children is a moral duty
Childhood is the future of society

Childhood predicts adulthood
Cultural transmission depends on children

Family is defined by having children
Parents need children

Prosperity depends on children’s preparation
This is a vulnerable period in which individuals should be cared for

2.2. The Delphi Process

The recruitment process for all participants was carried out through the family care centers in
each of the two areas where the study was carried out. Two members of the research team visited the
schoolteachers and community leaders at their workplaces, and parents were contacted at the family
care facility where the parenting support program was delivered. The instrument was self-administered,
although a verbal explanation of the study and the rating scales were provided.

During the first round, the original survey was administered, and the information obtained was
summarized by the researchers. For the purposes of statistical analysis, mean values were used to
integrate the scores [45]. During the second round, each expert was asked to review the integration,
expressing their agreement/disagreement on a 4-point Likert-type scale (from 1 = Completely agree to
4 = Completely disagree). In the event of partial or total disagreement, panelists were asked to explain
their reasons and make suggestions for modifications. A consensus of over 80% was the stop criterion
adopted [46]; two iterations were therefore required before the process was considered complete.
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2.3. Data Analysis

Means were computed separately for each country in order to rank each topic; standard deviations
were also provided as a complementary descriptive statistic. To check for significant intra-country
differences in the ranking positions, repeated measures ANOVAs were conducted for each nearest pair
of items. To check for significant inter-country differences, a MANOVA was carried out for each topic,
with country as the independent variable, followed by the corresponding ANOVAs. The partial η2
coefficient was used as an effect size measure, with <0.01 being considered negligible, ≥0.01 and ≤0.05
small, ≥0.06 and ≤0.15 medium, and ≥0.16 large.

3. Results

The ranking for child and adolescent needs is shown in Table 3. The rankings were fairly similar
in both countries, although differences were observed for rules, health and school. Intra-country
comparisons revealed differences in Spain for the following pairs: love-rules (F(1, 42) = 37.84, p < 0.001,

partial η
2

l = 0.47) and play-school (F(1, 41) = 9.98, p = 0.003, partial η
2 = 0.20). In Peru, differences were

observed for love-health (F(1, 38) = 10.64, p = 0.002, partial η
2 = 0.22), health-stimulation (F(1, 38) = 12.62,

p = 0.001, partial η
2 = 0.25) and rules-independence (F(1, 38) = 37.84, p < 0.001, partial η

2 = 0.50).
The inter-country comparison revealed that Spain and Peru differed in their ranking of child and
adolescent needs (F(8, 72) = 6.08, p < 0.001, partial η

2 = 0.40), and subsequent ANOVAs revealed that
this difference was explained by rules (F(1, 79) = 23.19, p < 0.001, partial η

2 = 0.23), health (F(1, 79) =

13.16, p = 0.001, partial η
2 = 0.14), school (F(1, 79) = 6. 20, p = 0.015, partial η

2 = 0.07) and independence
(F(1, 79) = 4.71, p = 0.033, partial η

2 = 0.06).

Table 3. Child and adolescent needs.

1 2 3 4 5 6 7 8

Spain Love Rules Stimula. Health Interacti. Play School Indepen.
M 7.44 5.4 5.14 4.77 4.7 4.31 2.98 2.33

(SD) (1.28) (1.54) (1.91) (2.23) (1.68) (1.76) (2.00) (2.09)
Peru Love Health Stimula. Interacti. School Play Rules Indepen.

M 7.51 6.28 4.9 4.31 4.02 3.77 3.72 1.49
(SD) (1.25) (1.57) (1.79) (1.28) (1.84) (1.77) (1.59) (1.30)

In relation to the functions of family context, minor differences in ranking positions were
observed between Peru and Spain for healthy growth, stimulation and reasoning (see Table 4).
Intra-country comparisons revealed differences in Spain for the following pairs: stimulation-healthy
growth (F(1, 41) = 13.57, p = 0.001, partial η

2 = 0.25), socialization-civic behavior (F(1, 41) = 16.44,
p < 0.001, partial η

2 = 0.29), reasoning-employability (F(1, 40) = 13.04, p = 0.001, partial η
2 = 0.25), and

employability-knowledge (F(1, 40) = 5.60, p = 0.023, partial η
2 = 0.12). In Peru, differences were observed

for stimulation-socialization (F(1, 38) = 24.56, p < 0.001, partial η
2 = 0.29), civic behavior-employability

(F(1, 38) = 7.39, p = 0.01, partial η
2 = 0.16), and reasoning-knowledge (F(1, 38) = 36.10, p < 0.001, partial

η2 = 0.49). The inter-country comparison revealed significant differences between Peru and Spain
(F(8, 71) = 3.61, p = 0.001, partial η

2 = 0.29) in the following categories: healthy growth (F(1, 78) = 10.21,
p = 0.002, partial η

2 = 0.12), socialization (F(1, 78) = 4.00, p = 0.049, partial η
2 = 0.05) and reasoning

(F(1, 78) = 15.39, p < 0.001, partial η
2 = 0.17).
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Table 4. Functions of the family context.

1 2 3 4 5 6 7 8

Spain Protecti. Stimula. Healthy Socializ. Civic b. Reasoni. Employ. Knowle.
M 6.98 6.76 5.50 5.21 4.02 3.78 2.60 1.80

(SD) (1.46) (1.26) (1.90) (1.30) (1.77) (1.46) (1.65) (1.58)
Peru Protecti. Healthy Stimula. Socializ. Civic b. Employ. Reasoni. Knowle.

M 6.95 6.69 6.33 4.59 4.05 3.02 2.67 1.69
(SD) (0.94) (1.49) (1.40) (1.50) (1.57) (1.68) (1.03) (0.95)

Concerning the functions of the school context, a fairly similar pattern was found for both countries,
although minor ranking differences were observed for reasoning, socialization, civic behavior and
knowledge (see Table 5). Intra-country comparisons revealed differences in Spain for the following
pairs: stimulation-reasoning (F(1, 41) = 9.18, p = 0.004, partial η

2 = 0.18), knowledge-employability
(F(1, 41) = 12.84, p = 0.001, partial η

2 = 0.24), and protection-healthy growth (F(1, 42) = 21.48, p < 0.001,

partial η
2 = 0.34). In Peru, differences were only observed for stimulation-socialization (F(1, 38) = 22.35,

p < 0.001, partial η
2 = 0.37) and protection-healthy growth (F(1, 38) = 9.52, p = 0.004, partial η

2 = 0.20).
The inter-country comparison revealed no differences in the mean scores obtained by Peru and Spain
for the functions of the school context (F(8, 71) = 1.68, p = 0.117).

Table 5. Functions of the school context.

1 2 3 4 5 6 7 8

Spain Stimula. Reasoni. Socializ. Civic b. Knowle. Employ. Protecti. Healthy
M 7.05 5.90 5.46 4.81 4.78 3.65 3.35 2.21

(SD) (1.68) (1.60) (1.59) (1.89) (2.27) (1.95) (1.97) (1.77)
Peru Stimula. Socializ. Reasoni. Knowle. Civic b. Employ. Protecti. Healthy

M 6.82 5.00 4.82 4.51 4.44 4.10 3.62 2.74
(SD) (1.65) (1.76) (2.05) (2.33) (1.67) (2.04) (2.02) (2.52)

Finally, the results for the value of childhood and adolescence for society are presented in
Table 6. The patterns observed for this topic in the two countries were fairly similar, with minor
differences in ranking positions being found only for future and vulnerable period. Intra-country
comparisons revealed differences in Spain for the following pairs: prosperity-cultural transmission
(F(1, 41) = 15.58, p < 0.001, partial η

2 = 0.28), cultural transmission-parental need (F(1, 41) = 15.86,
p < 0.001, partial η

2 = 0.28), and parental need-family definition (F(1, 42) = 29.64, p < 0.001, partial η
2 =

0.41). In Peru, differences were observed only for prosperity-cultural transmission (F(1, 38) = 15.78,
p < 0.001, partial η

2 = 0.29). The inter-country comparison revealed differences between Peru and Spain
in the value of childhood and adolescence for society (F(8, 72) = 2.92, p = 0.007, partial η

2 = 0.24),
explained only by family definition (F(1, 79) = 10.42, p = 0.002, partial η

2 = 0.12).

Table 6. Value of childhood and adolescence for society.

1 2 3 4 5 6 7 8

Spain Future Vulnera. Moral d. Predicts Prosper. Cultural Parental Family
M 6.37 6.05 6.05 5.42 5.00 3.69 2.56 1.35

(SD) (1.83) (1.59) (1.58) (1.84) (1.53) (1.35) (1.38) (1.13)
Peru Vulnera. Future Moral d. Predicts Prosper. Cultural Parental Family

M 6.31 6.13 5.38 5.36 4.74 3.15 2.56 2.33
(SD) (1.75) (2.03) (1.76) (1.58) (1.60) (1.63) (1.58) (2.11)
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4. Discussion

Many studies have highlighted the importance of taking diverse social and cultural contexts into
account when studying socialization processes in the family environment, since the values, socialization
goals, beliefs, attitudes and activities that parents promote during interactions with their children are
influenced by the cultural patterns and models of the society in which they live [47,48]. This issue
becomes particularly relevant in relation to parenting support programs, since interventions that are
valid for one culture may not be for another. Parenting support programs should be sensitive to
cultural differences and should take the parenting cultural knowledge of participating families into
account during implementation.

With the aim of optimizing family interventions aimed at ensuring sustainable parenting,
the present study compared cultural beliefs in Spain and Peru about child and adolescent needs,
the functions of the family and school contexts and the value of childhood and adolescence for
society. Overall, the results reveal many similarities between the two countries in the explored topics,
most likely due to the fact that both have strongly collectivist cultures [20,21]. Nevertheless, the
comparison did reveal certain differences which, consistently with that reported by other authors,
indicate the need to adapt family intervention programs to the existing cultural diversity [42,49–51].

Both cultures identified growing up in environments in which they feel loved and protected as the
principal need of children and adolescents. The intra-country analyses revealed differences between
the need of feel loved and the rest of the needs in both countries. These findings are consistent with that
confirmed by attachment theorists, namely that establishing adequate affective bonds is a basic need in
all cultures, even though it may manifest differently in accordance with socialization and relationship
styles [52]. Furthermore, and as stated earlier [25,26], Peruvian and Spanish cultures both follow the
autonomous-related model, characterized, among other things, by the emotional dependence of family
members. In the Spanish culture, the need for children to have clear and consistent behavioral rules
was found to be more important than in Peru, while Peruvian experts ranked growing up healthy
and going to (and staying in) school more highly. These differences may be explained by the way
in which the different child protection systems work in the two countries. The fact that, in Spain,
the child protection system guarantees the care and wellbeing of minors more effectively than in Peru
may explain the differences observed between the two cultures in terms of child and adolescent needs.
In Peruvian society, children are a very vulnerable group and it is only to be expected that families in
that culture will prioritize basic needs such as health and schooling, which are guaranteed to a greater
extent in Spain [53].

Both cultures identified protecting and caring for children and adolescents as the principal
function of the family context—results that were confirmed by both the inter- and intra-country
comparisons. This result is consistent with studies that show the challenges involved in exercising
positive parenting during adolescence. Since parents perceive that the protection and healthy growth
of their children are the main functions of the family, the problems that some adolescents experience
(related to alcohol use, for example) can make difficult both educational practices and the perception
of parental competence [54]. In addition to the similarities found, the comparison between the two
countries revealed that Peruvian culture values the family as the environment responsible for ensuring
that children grow up healthy and strong, while in Spain, greater importance is attached to the role of
the family as a socialization scenario and a context for promoting strategies for enabling children to
think and reason in a richer, more complex manner. Here again, the differences observed between
beliefs about child-rearing and development in Peru and Spain may be linked to cultural factors.
As mentioned earlier, Peruvian families attach greater importance than their Spanish counterparts to
the basic functions of care. However, when children’s wellbeing and healthy physical development are
guaranteed, as generally occurs in Spanish society, the family is perceived as being responsible for
other tasks linked to needs of lesser priority, such as socialization and intellectual development [40].

The principal function of the school context in both cultures was the role played by schools
as environments for stimulating child and adolescent development (intelligence, personality, etc.),
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and both agreed also that the least important function was that of providing protection and care.
These results were confirmed by both the inter- and intra-country comparisons. Despite the progress
that has been made in bringing families and schools closer together, the results of the study reveal how
the functions of these two contexts are still perceived as very different, with families being responsible
for caring for and protecting children, and schools being tasked with imparting instrumental and
academic contents [55]. This distinction between the functions assigned to the family and school
contexts clashes with current trends in psychopedagogy, which advocate reciprocal relationships based
on participation and the opening up of both environments to the community, with the aim of boosting
children’s sustainable development [56].

The inter- and intra-comparisons revealed that both Spanish and Peruvian cultures coincide in
their choice of the principal values of childhood and adolescence for society, identifying the stage as
a particularly vulnerable one which is important for the future of society. Moreover, both societies
also highlight adults’ moral duty to ensure children’s wellbeing through parenting and socialization
practices geared towards promoting sustainable development. In this sense, parents from both cultures
seem to have high expectations regarding their ability to influence their children’s development,
as indeed has been observed by other authors among families from North America and Central Europe,
in contrast to those from developing countries [32,35]. This may prove decisive in terms of motivating
parents to attend and actively participate in the psychoeducational and group programs currently run
by the public authorities for families within the framework of positive parenting [57,58], and which
may be particularly relevant for those parents who are unaware of the contextual keys of the society in
which they are bringing up their children.

Although, as shown by the results of this study, it is very important to consider how culture
influences beliefs about child-rearing and development, this issue cannot be analyzed in an isolated
manner. Rather, the role of culture must be interpreted in relation to other contextual and personal
variables which were not taken into account here. Thus, one conceptual limitation of the present
study is the fact that it did not explore the interaction between cultural beliefs and other contextual,
family and individual characteristics. Moreover, the results should be interpreted with caution since,
at a methodological level, the study design did not take into account the fact that Peru encompasses
over fifty different native peoples and nationalities, distributed across the coast, mountain and jungle
regions. Each of these communities has its own cultural and sociological baggage and world view,
all of which are very valuable and form the basis of their unique identities.

Despite these limitations, however, the practical implications of the study for the cultural
adaptation of parenting support programs are highly relevant. It is vital to take the cultural differences
highlighted by this study into account when optimizing family support programs aimed at ensuring the
sustainable development of children from Peruvian families living in Spain, since in order to be effective,
such interventions should recognize and respect cultural pluralism and diversity [42]. Likewise, this
study provides very relevant information to know, in detail, the beliefs and values about development
and education, both in Spain and Peru. Families constitute an increasingly less predictable environment
subject to fast-paced social and cultural changes that impact both family functioning in general and
parenting cultural knowledge in particular [18]. Firstly, Peruvian families settling in Spain must receive
support for reorienting their parenting practices towards a scenario in which basic health and education
needs are effectively covered for all minors. In this sense, the results of this study seem to support the
incorporation of two main contents: the establishment of rules and limits for children by their parents,
and the setting up of collaboration mechanisms with schools to enable the generation of a joint scenario
for children’s development. In addition to taking into account cultural differences in parental beliefs, it
is essential to consider the results of studies comparing parenting in different countries, in order to
identify the best practices and styles of socialization. In this sense, parenting support programs should
consider the particular beliefs and values of each culture, as well as the parental practices that have
proven to be the most appropriate for promoting the adjustment and the well-being of both children
and adolescents. In particular, as noted in the introduction, available data indicate that parenting based
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on warmth and reasoning has a positive impact on healthy development, both in Spain and in South
American countries [17,19,59]. Those responsible for designing family support programs should reflect
on the functions of the school and the family for sustainable child development, and interventions
should strive to strengthen the connections between families, schools and the broader community, in
order to promote a greater awareness of education as a shared responsibility [55]. This implies that
both families and teachers should rethink how they conceive the relationship between themselves and
the environment, becoming what Slee [56] calls “cultural vigilantes”; meaning that they should be
aware of the difficulties that may arise at each moment and in each social and cultural scenario, in order
to avoid inadvertently falling into ways and thinking and acting that are not adapted to the cultural
scenario, due to not being deemed useful or considered as going against predominant patterns.

The design and implementation of intervention programs with families must rise to three main
challenges in order to respond to the needs of current family environments, which are characterized
by diversity and change. Firstly, they should take into account the gap that many families encounter
between what they learned from the previous generation and the needs of the generation they are
tasked with raising. Today more than at any other moment in history, wide-ranging and deep-rooted
changes are taking place which exacerbate the differences between what each generation considers
appropriate and/or necessary for its members [10]. Secondly, they should, among other factors that
make up this heterogeneous scenario, contemplate cultural origin and the intermingling of cultures,
since, as stated earlier, parenting cultural knowledge is linked to that which is known and valued by
each culture, in accordance with individual needs and desires [15]. Finally, these interventions should
be considered a special form of working with migrant families, who are forced to combine expectations
of what it means to be a parent in their culture of origin with expectations and demands associated
with parenting roles in their host culture, with the resulting impact this may have on their parenting
style [37]. This study aims to address this last challenge by trying to support families faced with the
complex task of raising their children, in a cultural scenario which is different from the one in which
they themselves were raised.
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